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•“Attitudes toward language are an 
integral part of learning a second 
language and therefore should be an 
integral part of planning and teaching 
for second language learning.”  

  
 
 Jones, 1994 

Why privilege the target language? 



•Student desire to learn the target 
language may decrease “if they do not 
see a practical application for their 
efforts in their lives outside of school,” 
nor see the value of learning the 
language or understanding the culture 
of the L2. 

 Duibhir, 2009, pg. 11 

Why privilege the target language? 



•English will naturally be perceived as 
having a higher status since it will be 
used for almost everything outside of 
the immersion classroom and is the 
language of high-stakes testing and 
many interventions. 

  
 Unger, 2001 

Why privilege the target language? 



Framework for Raising Target Language Status 

Policies 
the vision or belief, the “why” 

Products 
the things, the “what” 

 

Practices 
the actions, the “how” 

 



Framework for Raising Target Language Status 

Image adapted from Cindy Kendall, http://startalkckendall.edublogs.org/ 
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Policies 

Products Practices 

http://startalkckendall.edublogs.org/


•What is the value of the immersion 

language and its culture to me? To my 

students and their families? To my 

faculty? 

Turn and Talk – Value of Language 



•What policies are currently in place that 

demonstrate the value placed on the 

target language? 

Turn and Talk – Language Policies 



•What practices are currently employed 

that demonstrate the value placed on 

the target language? 

Turn and Talk – Language Practices 



•What products are used or have been 

created to demonstrate the value 

placed on the target language? 

Turn and Talk – Language Products 



•“The more equal the status of the two 
languages involved, the more likely it 
is that students will develop high 
proficiency in both languages.” 

 

 

  
 Cloud, Genessee & Hamayan, 2000, p. 37 

Rationale 



• Two rounds of discussions – 15 min each 

•One table per framework element 

–Policies:  Lynn, facilitator 

–Practices:  Xiao, facilitator 

–Products:  Angie, facilitator 

•Round 1:  An area of strength that you’re 
willing to share with others 

•Round 2:  An area for growth that you’d like 
to talk more about 

Roundtable Discussions 



  

Immersion Primer “One-pager” 
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