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* “Attitudes toward language are an
integral part of learning a second
language and therefore should be an

integral part of planning and teaching
for second language learning.”

| Jones, 1994
==




*Student desire to learn the target
language may decrease “if they do not
see a practical application for their
efforts in their lives outside of school,”
nor see the value of learning the
language or understanding the culture
of the L2.

Duibhir, 2009, pg. 11




English will naturally be perceived as
having a higher status since it will be
used for almost everything outside of
the immersion classroom and is the
language of high-stakes testing and
many interventions.

Unger, 2001




Policies

the vision or belief, the “why”

Products Practices
the things, the “what” the actions, the “how” ,
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*What is the value of the immersion
language and its culture to me? To my
students and their families? To my
faculty?




* What policies are currently in place that
demonstrate the value placed on the
target language?




* What practices are currently employed
that demonstrate the value placed on
the target language?




* What products are used or have been
created to demonstrate the value
placed on the target language?




*“The more equal the status of the two
languages involved, the more likely it
is that students will develop high

proficiency in both languages.”

| Cloud, Genessee & Hamayan, 2000, p. 37 |
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* Two rounds of discussions - 15 min each
* One table per framework element
—Policies: Lynn, facilitator
—Practices: Xiao, facilitator

—Products: Angie, facilitator

* Round 1: An area of strength that you're
willing to share with others

°* Round 2: An area for growth that you’d like
to talk more about ,
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Privileging the Target Language
Importance of language status in the of your i prog

“The more equal the status of the two languages involved, the more likely it is that students will develop
high proficiency in both languages “[Could, Genessee & Hamayan, 2000, p. 37). Equalizing the status of
the target language iz especially important to ensure the suocess of your immersion program. This can
be done by privileging the target language.

‘Why should 1 work to privilege the target language in my school?
»  English will naturally be perceived as having a higher status since it will be used for almost

everything outside of the immersion classroom.
Mozt high-stakes tests will be taken in English, and the minority language is not azseszed as
much. students realize very quickly which language has more “value.”
“attitudes toward language are an integral part of learning 3 sscond language and therefore
should be anintegral part of planning and teaching for zecond lBnguage learning” (lones, 1984).
Especially regarding heritage speakers of Spanish, students must be recognized in positive ways
for speaking both languages in order for students to evolve into lifelong learners of anguagze.
Students may not desire to learn the target language “if they do not see a practical application
for their efforts in their lives outside of school,” nor zze the value of learning the language or
understanding the cutture of the 12 [Duibhir, 2008, p. 11}
“.Some arguethat dusl language programs can even combat prejudice and racism” [Unger,
2001). However, if neither the target language nor itz culture is equally valued within a
community, then the status of the target language will negatively impact student learning.

‘What is the current status of the target language in my school, district and community?
+ What is the value of the immersion language and its culture to me? To my students and their
families? To my faculty?
‘What policies are currently in place that demonstrate the value placed on the target language?
‘What practices are currently employed to demonstrate the value placed on the target language?
‘What products are uzed or have been created to demonstrate the value placed on the target
language?

Further Readings
*  Dugl Longucge Instruction: A Jor Enriched Edi i joud, Genesee, B Hamayan,
2000. pp.37-3B, 55.
Equglizing the Stotus gf Both Longugges in g Dugl immersion School -The ACIE Newsletter,
MNovember 2001, vol. 5, No. 1
Exomples of the Devalugtion of the Minority Language —Fortune & Tedick, 2004.
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Privileging the Target Language
How to raise the status of the L2 in your school

Essential elements contributing to success:
Policies: The vision or belief, the “why™
Products: The thingz, the “what”
Practices: The actions, the “how™

Policies that support increased target language status
Separation of Languages
# 12 Classroom as “English-Free Zone”
+  language Independence Day for students
#  Parent-Teacher-Student Conference Model
School Mission and Vision
+ Revision of mission and vision statements

Products that support increased target language status
Signage
# Banner on outside of school
+  Labeling of school in L2
Web Presence
+  Immersion strand highlightzd on home page
+ Resource pages for parents
+  link pages for students
Bilingual Communications TWI Spanish]

Practices that support increased target language status

Language forall

+  Announcements in L2

Phraze of the wesk

+ L2 student work highlighted prominently

+ L2 Language classes for parents, faculty
culture for all

# Ongoing schoolwide presentations

*  Content integration lessons with Art, PE
Parent Qutreach

+  Regular, ongoing parent information nights about immersion
Partnerships

+ Immersion Parent Subgroup of your PTO/PTA

. I-defined tonship with 12 i

* 12 Sister Schools / Partner Classes

Further Readings
e Longuoge Stotus in Longucge Education: Re-Boloncing the Minority Languoge-English
FRelgtionship —Fortune & Tedick, 2004.
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